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ABSTRACT 

The relationship between the values of society as 
reflected by the education system is considered with particular 
emphasis upon the difficulty faced by educators when social values 
are confused and ambiguous. It is pointed out that the primary '^ask 
for schools is to produce literate citizens, able to vead^ write, 
manipulate symbols, and develop independent means of making judgments 
and determining actions. »hen schools are asked to assume the 
responsibility for inculcating values they face difficulties because 
the general public is uncertain of what constitutes sound moral and 
ethical principles. The importance of educational research in helping 
schools attain the goals expected of them is noted. (JD) 
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1 AM DELIGHTH) TO BE hCRE TODAY. Vkl^ TOM SHANNON ASIO 
^E TO SPEAK I COULD HARDLY REFUSE, Wi€r^ MY ASSISTANT BROUGHT 
HIS LEHER OF INVITATION TO V£j HE SAID "(h, TOM ShANNON" .ISN'T 
»C ONE OF YOUR FELU3W TRAVELERS." UtJIE DID HE KNOW THAT TOM 

AND Margaret Buvinger and I are all twee fellow traveers, having 

SPENT a fascinating TRIP TO T>E PeOPUE'S REPUBLIC OF ChINA 
together in. I MIGKT ADD. THE COMPANY OF A NUMBER OF r>ISTINGUIS^CD 
EDUCATTjRS. 

My UNDERSTANDING IS THAT YOU ARE MEETING NCW AS MEMBERS OF 
TASK FORCES DISCUSSING TIf€LY AND I^f ORTANT ISSlES IN 
EDUCATION INCUJDING "IMPROVING TfE QUALITY OF TEACHING/' "MiNIMUl 

Odmpctency Testing/' "The FunjRE of Collective Bargaining" and. 
"(joping with Energy Costs." 

T« ARRAY of issues AND QUESTIONS WHICH YOU AS SCHOOL 
BQAi^ ^e^ERS MUST FACE IS. OF OX^SE. ET^RMOUS. YCX« RESPONSIBILITIES 

ARE ^ -CTED GREAT. 

I BELIEVE THAT YOU AS A GROUP. PERHAPS MORE TWN ANY OTHER 
PART OF Tit EDUCATIONAL ENTERPRISE. MUST DEAL WITH WHAT I CONSIDER 
TO BE TWO FUNDWefTAL QUESTIONS IN EDUCATION. 

W-iAT DO WE WA^r^ our schools to do? 
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AND 

how can the schools do what we want? 

These questions, as you well know, are not easy, As we 

ADDRESS •!>€ PROBLEMS OF WHAT WE WANT OUR SCHOOLS TO DO, WE ARE 
INITIALLY FACED WITW THE QUESTION OF VK) >E" IS. In THE 1><ITED 

States, one thing is certain: "\-k" are -ms citizens of this oduntoy. 
"We" make many of these decisions at the local level, though not 

A3 many A? FORT^RLY. ThAT IS THE DISTINCTIVE telCAN WAY: LAY 
•AND UDCAL CONTROL. OUR SYSTEM OF LOCAL CONTOOL IS FIRMLY ESTABUSHED 
AND HAS SERVED US LONG AND WELL. 1 AM NOT SO NAIVE AS TO IGNORE 
THE INFLUENCE AND FUNDS THAT COME FROM FEDERAL AND STATE GOVERTfOfTS, 
BUT i AM I^f RESSED BY THE RESPONSIVENESS - STILL- OF THE SCHOOLS TO 
THE VALUES EXPRESSED BY THEIR LAY AND UXAL LEADERS. ThE RECENT 
"back to BASICS" MOVB-efT DID NOT ORIGINATE WITH FEDERAL EDUCATIONAL 
PROFESSIONALS, RATHER WITH LOCAL LAY PERSONS. 

Through this system of lay, lxjcal coNmoL that the r^SBA 

EMBQDIF.S,WE GO ABOUT THE BUSINESS OF DETERMINING WHAT "WE WANT" 
FROM OfJP SCHOOL. PERHAPS THIS QUESTION MORE THAN ANY OTHER 
PERPLEXED AS I TRAVELED WITH TCM AND MARGARET IN ChINA. 

In China tve question, 'Uwt is. the relationship between t>€ 

SCHOOLS AND THEIR SOCIETY?" WAS EVER PRESENT. ThIS QIESTION IS, 

OF COURSE, CENTRAL TO THE DETERMINATION OF WHAT WANT* (XXI SCHOOLS 

TO DO. It is VITAL IN ANY SCHOOL SYSTEM ANYWHERE. To WHAT EXTENT 
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DOES THE SCHOOL SYSTEM FIND ITSELF REFLECTING THE VALi£S OF THE 
SOCIETY. E^PHASIZING SCME MORE THAN OT>ER. OR AS GeORGE COUNTS ASKED 
DURING T>£ DEPRESSION IN 1933 WHEN CONCERN ABOUT THE VITAUT7 
OF THE SOCIETY WAS GREAT. DO THE SCHOOLS LEAD IN BUILDING A 
NEW SOCIAL ORDER? GENERALLY THE SCHOOLS HAVE DONE WCH BETTER 
FOLLOWING THE CANONS OF T>E SOCIETY THAN THEY HAVE IN LEADING IN 
THE CREATION OF SUCH CANONS, 

The RELATIONSHIP BETWEEN TV€ VAUJES OF THE SOCIETY AND THOSE 
OF THE EDUCATIONAL SYSTEM IS COMPLEX, OF COURSE. A COTPLEXITY 
WHICH IS REDUCED. HOWEVER. WHEN |^€R£^IS Cl£AR AGREB€NT ON WHAT 
THE VAUJES OF THE SOCIETY ARE. T»€N. AT LEAST. THE SCHOOLS KNOW . 
THEIR TASK AND CAN CONCENTRATE ON HCW TO ACHIEVE IJ. ite THERE 
IS AI^IGUm ABOUT THE VALUES. OR WORSE. CbNTOJICTORY VAUJES EXTATfT 
IN SUBSTANTIAL MEASURE IN THE SOCIETY. T1€N THE TASK OF THE 
SCHOOLS IS DIFFICULT INDEED. 

In China at t}€ MCME^fT there is both ambiguity and comRA- 

DICTION IN THE GOALS OF THE SOCIEH. AMBIGUITY ABOUT THE DCTENT 
OF T>E SHI FT FROM Tl€ DOMINANCE OF "REDNESS" (t1€ OVSRA^ NEED OF 
THE SOCIETY TT3 INSTIU. UOYALTY TD T>E PRO^W^IAN. REVOLUTIONARY 
IDEAL) TD THAT OF "EXPERT^ (T>£ REQUIREMENT THAT THE SOCIETY DEVELOP 
Hjm RESOL-^CES TOT CAN ASSIST ChINA BECOt^ A LEADING INDUSTRIALIZED 
NATION). RrmeiTALLY. THE PROBLEM IS WELL EXS^U^ 
QUESTION OF HOW CHINESE SOCIETY CAN DEVaOP ITS SCIENTIFIC AND 
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TCOfWLDGICAL TALENT WHILE mI^^■AINING ITS a>WnT€NTS TO T}€ 
PRINCIPLES OF ITS SOCIALISM AND ITS REVOUJTION A^^D TO TVE 
COLLECTIVE WELFARE OF ITS PEOPLE. ThESE TENETS HOLD THAT IF ALL 

Chinese are to share the benefits of t>€ society, t>en all mist 
ccffmiBUTE TO T>ei. T^£ assumption has been uxdsely made in China 

that COmRIBUTIONS SHOULD NOT BE EITHER BROADLY DIFFERENTIATED OR 
COMPENSATED.' ThUS, MANUAL LABOR HAS BEEN EXPECTED OF ALi^ AND 
EUTISM OF THE SORT OCCASIONALLY FOUND IN INTELLECTUALS AND 
UNIVERSITIES WIDELY DISCOURAGED. 

RECEmiY THE ETf^HASIS IN CHINA HAS CHANGED; T>E NEW POLia 
RECOGNIZES THE I^PORTANCE OF DEVEUPING AND NUUJRING SCIENTIFIC 
AND TECHNICAL TALBTT SO AS TO HELP ChINA MK)ERNJZE AND ASSUME 
A MAJOR ROL£ AS A LEADING INDUSTRIAL NATION. OiCE THE POLICY FOR 
TIE SOCIETY SHIFTS. THE ISSUE BECOMES: HoW DO THE EDUCATIONAL 
INSTITUTIONS CHANGE TVEIR ACTIVITIES TO IMPLEMENT THIS MODIFICATION 
IN SOCIAL POLICY? ThAT IS T>€ QUESTION CHINA IS FACING TODAY. 

V*iY THIS DISCUSSION ABOUT CHINA? FiRST. BECAUSE IT IS ON MY 
MIND AND STILL A VIVID EXPERIENCE FOR ME. BuT. MORE IMKDRTANT. I 

Believe that the sharpness of the Chinese exawle of a shifting 

SXIAL POLia REQUIRING MODIFICATION IN EDUCATIONAL ACTIVITIES 
IS ILLUSnrRATI>^FOR AMERICA. 

Certainly by far the most I^poRTA^^• thing to say is that 

OUR TVIO societies ARE VASTLY DIFFERENT - OTE, CHINESE. PRIZES 
THE COLLECTIVE, WHILE WE IN T>E US VALUE INDIVIDUAUSM. 



T* SmiLARITY. HOWEVER. IS THAT BCflH SOCIETIES EXPECT 
•neiR EDUCATIONAL SYSTEMS Tt TRANSMIT AND TO AFFIRM T« VAUHS 
TIC SOCIEH HOLDS DEAR. Ho THERE IS WIDESPREAD ACCEPTANCE OF 
GQA15 IN Tl€ SOCIEH, TVBJ IT IS EASIER FOR T« SCHOOL SYSTHI TO 

MAKE T* TRANSMISSION EFFECTIVE. WhEN THERE IS DISAGREBtNT. 
TVC PRCBLBI BECCreS TORE COTUX. *EN TIC VAU^S OF THE SOCIETY 
ARE CHANGING, THEN TTC TASK OF EDUCATIONAL INSTITUTIONS IS 
OWUCATED INDEED. TfE EDUCATIONAL SYSTEM WJST IttNTlFY Tl£ NEW 
VALUES OF T>C SOCIETY, AS EXPERIENCED SOMETIMES CONTRADICTORILY 
BY TIC rtWJERS OF T1€ SOCIETY AND ITS LfADERS. Tf€N T>£ EWCATIONAL 
SYSTEM MUST FIND WAYS OF REFLECTING THESE ^EW VALIES. 

1 BELIEVE THAT WE ARE EXPERIENCING A PERIOD NOW IN THE 

United States which is in many ways ttwnsitional. Ttc answer 

TO THE QUESTKW OF V.« "WE" ARE IN TVE OESnON "l*ttT DO WE WANT 
FROI OUR Sam5" REfWINS ABOUTT^ S«E. UY CONTROL AM) 
UOL COmROL I^VE NOT IN MY WINION, BEEN SB^IOUSLY EROEHD (ALTHOUGH 
TVCRE HAVE BEEN SIGNIFICANT CHANGES: PRINCIPALLY IN SOmS OF 
FUNDS AND REGULATIONS DETERMINING THEIR USE.) 

However, the answers we are coming up with to t>e question of 

WHAT "WE WANT- ARE CHANGING. HISTORICALLY, EDUCATION SOTLY FOR 
rrsOf HAS RARELY DESIRED. IT WAS ALXAYS SEEN INSTEAD AS HAVING 
AN INSTRU^NTAL VALUe! AS P£ING A ^EANS TO A^SESIHEBrHTO. ' IhE 
ASSimiW WAS TWT EDUCATION VOU L5?D TO VALUABU- SOCIAL 

OJNSEQENCES, TWT IT WOUJ) UAD TO MORAUTY, OR FINANCIAL SUCCESS, 
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OR BETie CITIZENSHIP, OR CLfANER TEETH OR BETTER DRIVERS. Of 
^COURSE. OUR EDUCATIONAL SYSTEM CAN SOMETIMES PRODUCE SUCH RESULTS. 
teCENTLYj" HOWEVER. WE AR& EXPERIENCING AN INCREASING DEMAND THAT 
EDUCATION ATTEND TO THE CAUSE OF INCULCATING LITERACY.. 

I AM NOT AN ADVOCATE OF BACK TO BASICS IN THE NARRCWER 
DEFINITION OF THAT TERM WHICH WOULD HAVE US ABONDON SO WJCH OF 
WHAT WE HAVE GAINED IN THE SCHOOLS IN THE PAST TEN TO TVefTY YEARS. 
But I DO THINK THAT UTERACY. BROADLY DEFINED. OUGHT TO BE T>€ 
'primary PURPOSE OF SCHOOLING. By "LITERACY^ I MEAN THE ABILIT/ 
TO READ. WRIT^. MANIPULATE SYMBOLS. AND DEVELOP INDEPENDENT MEANS 
OF MAKING JUDG^efTS AND DETERMINING ACTIONS. Ik^SS WE ARE ABLE 
TO FOCUS THE ENERGIES OF OUR EDUCATIONAL SYSTEM ON THIS MAIN TASK. 
WE WILL. J THINK. .CONTINUE TO ASK SCHOOLS TO ACCOMPLISH TOO MJCH , 
BY ASKING THEM TO DO TOO MUCH. THEY WIU- BE LIABLE TO ACCOMPLISH 
EVEN MINIMIAL GOALS. 

It IS IMPORTANT THAT WE MODULATE OUR DEMANDS ON THE SCHOOLS SO THAT 
WE DO NOT. IN EFFECT. OVERLOAD THE CIRCUITS. If OUR DEMANDS ARE 
MODERATE. WE WILL ACHIEVE MUCH MORE. 

The "we want" part of t>c question identifies directly the 

A-^IGUITY we SOTCTMES FEEL IN OUR SOCIETY A60JT WHAT CCmDN 
iSQALS AND VALUES WE HOLD. UNTIL WE CAN RECONCILE THOSE JITTERS 
AND ADDRESS THEM WITH GREATER CLARITY THAN WE HAVE AT TVE MOMENT. 
. WE WILL BE BESET WITH DIFFICULTIES IN HAVING OF EDUCATIONAL SYSTEM 
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in the extkb^ly difficult position of developing an educational 
program congruent with the unarticulated goals of the society. 
That is a guarantee for dissatisfaction with the educational system^ 
and we are seeing much of it. sof« want the schools to solve the 

INEMPLXIYMENT PROBLEMS OF TEEN AGE YOUTH? NOT LIKELY WHEN TVE SCHOOLS 
DO NOT CONTKOL T}€ ECONOMY; OTVERS WANT THE SCHOOLS TO INOICCRTE'TN 
THE YOUNG RIGOROUS WORK HABITS AS IN THE LEGENDS OF THE DiCKENSIAN 
BOOKXEEPERi NOT LIKELY WHEN PERMISSIVENESS REIGNS IN THE SOCIETY; 
.STILL OTHERS WANT THE SCHOOLS TO GIVE THE YOUNG A CLEAR SENSE OF 

Values and PURPOSEi not likely when their famiues and communities 
CANNOT agree UPON SUCH cotnTTcrfrs. These questions^ the questions 

OF PURPOSEi are the MOST TROUBUNG ONES FOR THE SCHOOLS TODAY^ BUT 
THEY ARE NOT FUNDW^ALLY ONES FOR EDUCATORS TO SOLVE BY THEM- 
SELVES. They must be addressed by groups like yours. These are the 

TRUE "policy" questions IN AMERICAN EDUCATION. 

Let ME NOW move to the third part of my INITIAL question: 

DO WE WANT our SCHOOLS TO DO?' HeRE THE FOCUS IS IPON THE 
schools. OlE CONTEr«)RARY.VlEW IS THAT WE OUGHT TO MINIMIZE im ROLE 
OF TVE SCHOOL IN THE EDUCATIONAL PROCESS^ AND PERHAPS THAT IS A USE- 
FUL CORRECTIVE TO T>E UNCRITICAL ASSUTfTICNS WE FORMERLY MADE 
AB0(jr.H3W CENTRALLY SIGNIFICANT THE SCHOOLS WERE IN DETERMINING A 
youngster's EDUCATIONAL ACCOMPLI SHUNTS, 

In this VIEW, TTE SCHOOLS ARE SEEN AS PLAYING SECOND STRING 
TO A HOST OF OTHER AGENCIES fN PREDICTING EDUCATIONAL ' 
ACHIEVEMENT} *?OCIAL CLASS,. FAMILY INCOME, PAREtOAL EDUCATION^ RACE, 

^ _ 
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SEX» EVEN NATIVE INTEaiGENCE. IkERE IS NO DOUBT im THOSE 
FACTORS SIGNIFICANTLY INFLUENCE WHAJ A STUDENT ACHIEVES IN SCHOOL. 

There is no doubt twt the schools are not the only AGENa 

THAT educates IN THE SOCIETY. Wfe ARE PROPERLY REMINDED OF THE 
EDUCATIONAL ROLE OF THE FAMSlY^ COffUNITY^ TELEVISION^ MUSEUM/ CHURCH 

ETC. Lawrence Cremin refers to this as the 'configuration of 
education," That is a helpful way to conceive of how education 

occurs in our society. Tf€ principal purpose of T>tSE AGENCIES/ 
THOUGH IS NOT EDUCATIVE/ HOWEVER SIGNIFICANT THE EDUCATIONAL 
CONSEQUENCES OF TJtIR ACTIVITIES MAY BE. pAf^iUES EXIST TO NURTURE 
AND TO LOVE/ AS WELL AS TO TEACH; TEUEVISION EXISTS PRINCIPALLY 
TO MAKE MONEY AND TO ENTERTAIN; CHURCHES EXIST TO SAVE SOULS; 
MUSEUMS TO BEGUILE AND PRESERVE. EDUCATIONAL CONSEQUENCES FLOW 
FROM EACH/ THOUGH TJHESE CONSEQUENCES MAY BE NEITHER PRIMARY NOR 

PURPOSIVE. Schools remain the only institutions with the primary 

OBLIGATION TO EXPRESS EXPLICITLY THE EDUCATIONAL NORMS AND GOALS 
OF THE SOCIEH-. 

The ISSUE remains: How do we determine as a society 

WAT our norms and GDfi^ ARE? MORE SPECIFICALLY/ THE QUESTION 
tSHICH I ASK IN MY ROLE AT THE NATIONAL INSTITUTE OF BXJCATION IS: 
Is THIS A RESEARCHABLE QUESTION? ANSWER IS: Bfimy* WhiLE 
IT IS APPROPRIATE AND VITAL FOR EDUCATIONAL' RESEARCH TD ADDRESS 

THE UNIVERSE OF QUESTIONS AROUND T>E ISSUE/ IT IS HIGHLY UNLIKELY 
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THM EITVER FEDERALLY SUPPORtED RESEARCHERS OR INDEPENDETfr 
ACADEMICS ARE GOING TO BE ABLE TO ANSWER THESE QUESTIONS 
DEFINITIVELY. Th€SE ARE QUESTIONS FOR THOSE VHD MAKE POLICY 
FOR THE SCHOOLS. SiNCE IN THIS COUNTRY WEi UWLIKE MOST OTHER f^ATIONS^ 
HAVE GIVEN PRIMACY TO UXAL AND UY CONTROb RESEARCHERS CAN 
*(AND^ I BELIEVE^ SHOULD) SERVE THESE LOCAL AND LAY GROUPS. I DO 
NOT BELIEVE^ EMPHATICALLY DO NOT BEUEVEi THAT THE FINDINGS OF 
RESEARCH SHOULD BE IGNORED OR THAT POLICY SHOULD BE 1^ IN A 
VACUJM FROM WHICH RESEARCH IS EXCLUDED. feSEAROCRS CAN PROVIDE 

• 

SOME INFORMATION^ "DATA" IN THE LANGUAGE OF RESEAROERS^ THAT MAY 
BE USEFUL TO THOSE DETERMINING POLICY. RESEARCHERS mY EVEN BE ABLE 
TO HELP SUCH GROUPS FRAME THE QUESTION TO WHICH ANSWERS ARE SOUGHT, 

As Michael Polyani wrote^ Thc worst, the most corrupting of lies, are 

PROBLEMS poorly STATED." In BOTH INSTANCES RESEARCH IS AT THE 
service dF THE POLICY MAKERS. In MY VIEW THAT IS ENTIRELY 
APPROPRIATE. 

RESOLUnON of THAT FIRST QUESTION, 'UiAT W W^ WANT. OUR 

SCHOOLS TO DO? RESTS THEN PRIMARILY WITH TJC SOCIETY ITSELF, fiWT 
THOSE IN CHARGE OF LOCAL POLICY DECISIONS OUGHT TO BE ABLE TO 
EXPECT FROM RESEARCHERS IS ASSISTANCE.- BUT THEY SHOULD NOT EXPECT 

(nor want) RESEA.?CH TD GIVE ANSWERS TO T>€ QUESTION, 

OF THE PRINCIPAL DILE^tlAS FOR EDUCATORS DURING T>E RECENT 
DECADES HAS BEEN THE ABSENCE OF CONSENSUS ABOUT PURPOSE, ThE 
SCHOOLS HAVE BEEN ASKED TO ASSUME RESPONSIBIUTY FOR A VARIED OF 
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activHties Vormerly carried out by otver agencies. As we cams 

TO RELY MORE AT© MORE ON THE SCHOOLS TO SaVE EVERY CONCEIVABLE 
KlNf OF PROBLEMi WE BEGAN IN EFFEa TO USE THE SCHOOLS TO ESCAPE 

our own responsibitmks to communicate our values to cur 
(Ihiudren. 

It IS ARGUABLE THAT A PREVALEhfT ATTimC IN MUCH OF THE 
LAST FIFTY YEARS HAS BEEN THE REULJCTANCE OF ADULT SOCIAL INSTITIHTONS 
to IM=^ PUBUCLY THEIR VlB^ OF THE WORLD ON T>€ YOUG, In PART^ 
THIS HAS BEEN. TRUE BECAUSE ADULT SOCIETY HAS BEEN IWSIFE OF THE 
VAUES IT WISHED TO IMPART. W€N THIS HAPPENS^ THERE IS GREAT 
PRESSURE ON THE SCHOOLS TO SEND >€SSAGES AND INCULCATE VALUES 
PREVIOUSLY HANDLED AT HOME. , In SHORT. fOR THE SCHOOLS TO MAKE 
SXI AL POLICY RATHER THAN TO REFLECT IT. ■ 

One EXAWLE of this PheWMENON is sex EDUCATION. As PARENTS 
IN THE 1960'S BECAME INCREASINGLY UNSURE OF WHAT THEIR SEXUAL 
STANDARDS OUGHT TO BE. PRESSURE BUILT ON THE SCHOOLS TO INSTRUCT 
CHILDREN IN MATTERS REGARDING SEX. InEVITA^Y. AND I THINK PROPERLY. 
WHEN THE SCHOOLS ARE HANDED SUCH A VAU£*LADEN ISSUE WITH NO PARTICULAR 
AGREEI^ IN THE SOCIETY ABOUT HOW TO HANDLE IT. TVE SCHOOLS TAKE 
A POSITION OF leJTRALITY. lk£R PRESSURE TO "DO SOfCTIING ABOUT* 
SEX EDUCATION. AND RECEIVING NO CLEAR SET OF STANDARDS. TIE SCHOOLS 
TURNED OyPUCATED AND DIFFICULT MORAL AND PHILOSOPHICAL QL^STIONS 
SURROUNDING HIIWJ SEXUALITY INTO SIMPLE SCHEMATIC" DIAGRAMS . 
In fact, our CHILDREN ARE GBOALLY CONSIDERABLY MORE 
KNOWLEDGEABLE ABOUT THE PHYSIOLOGY OF HUMAN REPRODUCTION THAN WE l€RE 



AT TVEIR AGE. BJTj IF THE TRLfTH BE. KNCWN^ OUR CHILDREN HAVE 
OFTEN BEEN LESS AWARE OF THE DIFFICULT VALUE LADEN ISSLES 

IN»^VED. Given the enthusiasm and respect for specialization^ 

RrOFESSIONAUSM^ /tW) SCIENTISM IN THE MID-TWENTIETH CENTURY^ THERE 
WAS EVEN HjRE PRESSURE TO ALLOW ADULT SOCIETY TO IGNORE VALUE 
OUESTIONS AND RETKEAT BEHIND TVE BANNER OF PROFESSIONAL SPECIAU" . 
ZATION AND SCU^NCE. EeTTER TmT A TEACHER WITH A JV^JTER'S DEGREE 
m BIOLOGY OR SCIENCE EDUCATION INSTRUCT A CHILD ABOUT SEX^ 
MINIMIZING THE VALUE ISSUES^ THAN A PARENT ABSENT WITHOUT THE SHROUD OF 
*PR0FE3SI0.MALISM FULFILL HIS OR HER OBUGATION. 

PaRETITS were FREQUENTLY RIGHT THAT THEIR CHILDREN LEARNED MORE 
BIOLOGY THAN THEIR PARENTS HAD. PnDj THERE IS IN MY VIEW NO COM- 
PELLING EVIDENCE THAT SUCH FCPm^ BIOLOGICAL INSTRUCTION . IN SEX 
EDUCATION - OR HYGIENE. AS IT WAS ONCE KNOWN - OR HJm REPRODUCTION, 
AS IT MORE RECENTLY HAS BEEN KNOWN - HAS IN AND OF ITSELF LED TO 
INCREASED SEXUAL ACTIVITY AMONG THE PERSONS WHO HAVE RECEIVED SUCH 
INSTRUCTION. ThAT, OF COURSE, HAS BEEN THE CHIEF CRITICISM OF 
SEX EDUCATION, BUT THAT IS NOT MY POINT. Vfr4AT HAS HAPPENED IS 
THAT A SUBJECT WHICH HAS A COMPELLING SCIENTIFIC DIMENSION AND EQUALLY 
IF NOT MORE CQhPELLING ETHICAL AND BIOriONAL DIMENSIONS HAS BEEN 
GIVEN TL THE SCHOOLS WITH THE TACIT UNDERSTANDING THAT THE SCHOOLS 
SHOULD INSTRUCT IN THE' "vALUE FREE" SCIENTIFIC PART OF -r>E "SUBJECT " 

WHILE THE MURKIER -^VALUE LADEN" DlfENSIOfJS SHOULD BE "HiNORED- 
LARGELY BECAUSE THERE IS ABSENCE OF CONSENSUS ABOUT THEM. SuCH LACK 
OF CONSENSUS IS WHAT SENT T^€ SUBJECT TO THE SCHOOLS IN THE FIRST 
PLACE. 



WtlAT I AM ARGUING HERE IS TOT THE SCHOOLS NEED CLJEAR SIGNALS 
FROM TT€ SOCIETY AT LARGE ABOUT WHAT THEIR ROLE OUGHT TO BE. 
In THE ABSENCE OF SUCH CLEAR SIGNALS^THE SCHOOLS ARE APT TO 

flojneer and undergo severe criticism. 

Such consensus comes - nctt from formal scientific educational 

RESEARCH CARRIED ON BY 9hD's IN UNIVERSITIES AND OTHLR SCHOLARLY 
centers^ BUT THROUGH THE POLITICAL PROCESS AT ITS BEST> THROUGH 
CITIZENS INFORMING THEMSELVES ABOUT THE ISSUES AND REACHING C0^^ 
.miSIONS ON WHICH T>€Y WILL STAND. EDUCATORS AND EDUCATIONAL 
RESEARCHERS IN PARTICULAR HAVE AN IMPORTANT ROLE TO PLAY IN THIS 
PROCESS^ ONE IN WHICH MANY HAVE BEB^ RELUCTANT TO PARTICIPATE IN 
THE PASTv PREFERRING TO ADDRESS EACH OT>€R RATHER THAN THE LARGER 
SOCIETY THAT STILL DETERMINES THE CONTEXT IN WHICH T}€ SCHOOLS 
MUST FUNCTION. 

EbuCATDRS HAVE OFTEN PREFERRED TO COMPLUN TO EACH OTHER THffT 
THEY WERE BEING ASKED TO DO ilUCH OR TASKS FOR WHICH THEY WERE 
lUL-EQUIPPED TO PERFORM. RaPB.Y DiD SCHOOL PEOPLE SAY TO THE 

comJNiTYi "Don't ask us to taj<e on these responsibilities that 

are basically yours, let us concentrate on our specialty: TIEACHING 
reading^ WRITING^ W,T>eiATICS. lOCIAL-SCIENCES AND SCIENCES; 

IhE SECOND QUESTION WITH WHICH I-BEGANJHIS TALK ISa£SS~_. . . 
COPUCATED^OrTH CONCEPTUALLY AND POUTICALLY THAN T>E FORf-CR ' 
BUT CO^PUCATED ENOUGH TO TEST TfE r'ETTLE OF SOME OF IVE TINEST 
MINDS IN EDUCATIOt^ TODAY. ThE FIRST. YOU RECALU WAS "VtlAT DO WE 
WAffT FRCM SCHOOLS?" ThAT IS A QUESTION FOR THE PUBUC.-FCR AU. OF 



US^ TO CC/'MDER. Th£ SECOND QUESTICW, THOUGH VERY DIFFICULT. IS 
ADDRESSED TO A SMALLER GROUP, EDUCATORS. IT IS. "HCW CAN THE 
SCHOOLS DO WHAT WE WANr7' HeRE T>£ PUBLIC HAS T>€ RIGHT TO CL£AR 
ANSWERS FROM ITS EDUCATORS ABOUT HCW THE SCHOOLS CAN ACCCf^LISH 
THE ACTIVITIES 13ESIRED OF IT. Tl£ QUESTIONS MUST BE AEERESSED IN 
SeaUENCE; the first precedes the second and WJST be answered FIRST. 

That is why I have given it so much atth^ion this afternoon. In 
the absence of an answer to the first question, it is rat>er 
difficult to answer the second. 

The role of educational research, hcwever. is quite different 
IN these two questions. As I have said, in the^former question. 

THE ROL£ of EDUCATIONAL l^SEARCH IS SUBSIDIARY. NOT PRIMARY. 

In the second, however, educational research oua^T to be primary. 
Such HAS NOT au*/ays been the case. Too often we have been more 
concerned with problems of scientific or scholarly research design 

OF CAR analyses THAN WE HAVE WITH THE REAL LIFE VALUE OF RESEARCH 
IN t€LPING TEACHERS AND SCHOOL ADMINISTRATORS ASSIST CHIUDREN TO 
LEARN MORE EFFECnVELY. MoST RESEARCH DESIGNS REQUIRE A VERY 
UMITED NUMBER OF VARIABLES TO BE ANALYZED WHILE HOLDING ALL CTTHERS 
CONSTANT. We have SOUGHT IN VAIN THE SINGLE PREDICTS VARIABLE" IN 
EDUCATION. It IS ELUSr^E AND WILL REMAIN SO. I DOUBT THAT A SINGLE. 
VITAL VARIABLE. SUCH PS CLASS SIZE. TEAOER STtLE. OR T^EADINQ-METHOD 

_ EXISTS THAT WILL ACCOUNT BXJISELE FOR SIGNIFICANT. CHANGESJN 

EDUCATIONAL EFFECTIVENESS. MoST OF US KNOW^THIS BY CCWON SENSE. ' 
But T>€ CANONS which we F0UJ3W IN OUR RESEARCH UFE DO NOT KNOW THIS 



LARGELY BECAUSE "mESE CANONS COTE TO US FROM THE LABORATORY 
SCIENCES VfrERE ONE CAN CHANGE ONLY ONE VARIABLE AND HOLD THE 
OTHERS CONSTANT AND SEE DIFFERENCES. SuCH IS NOT TT€ CASE IN 
AS CChPUCATED A HimJ ACTIVITY AS EDUCATION. THEREFORE. RESEARCH 
OF THIS SINGLE VARIABLE TYPE HAS NOT OFTEN BEEN USEFUL TO EDUCATIONAL 
PRACTITIONERS AND POUCY MAKERS. NaTHAN L. GaGE HAS WDE THIS 
POINT WITH PERSUASIVE CU«ITY IN HIS RECENT BOOK/ ThF SCTFrfTIFIC 

ft^<^T^ np Art of TEAcnm. 

• As EDUCATORS, THEN, WE NEED TO ADDRESS OURSELVES TO THE ISSUES 
THAT ARE AMENABLE TO OUR TALENTS> THAT ARE WITHIN THE UMITATIONS 
OF THE SCHOOLS' ROLE IN THE SOCIETY, If OUR GOALS ARE PRINCIPALLY 
TO MAKE OUR STIJDENTS LITERATE IN THE BROAD SENSE I HAVE OUTLINED, 
HOW CAN WE ACHIEVE THIS? VA^AT IhPLICATIONS DOES THIS- HAVE FOR 
EDUCATIONAL RESEARa^? At NIE OUR ANSWER CAN BEST BE Sim\RIZED 

in the two overarching goals which reflect our mandate from the 
Congress^ rom our policy council, and from the field. Qjr broad 
concerns are to foster research which will help to diminish the 
predictive vauje of race, social class, and sex on academic achievenent. 

TJ€SE are OUR EQUITY CONCERNS, "In ADDITION WE TAKE AS OUR-OTTCR 
FUNDAI^NTAL tSQAL, THE IMPROVEMETfT OF "EDUCATIONAL PRACTI GE PT' - 
TV£ UXAL ID": .. In ORDER TO ATTAIN THErE GOALSy WE ARE CDfniTTED 
TO FIND NEW EDUCATIONAL "RESEARCH PATTERNS V^RICH COPE FRCMTHE 
FIELD AND-WHICH AVOID -TIE -DIFFICULTIES WHICH WE-HAVE^FREQUETfTLY - - 
FACED IN THE PAST WHEN EDUCATIONALTIESEARCH FOLLOWED TOO CLOSELY 
THE LABORATORY RULES OF RESEARCH. 
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Let ne give you an example. 

Our group for Dissemination and ttc Improvement of Practice^which 

IS RESPONSIBLE FOR THAT PART OF OUR WORK WHICH SEEKS TO HELP 
MATCH PRACTICE miW RESEARCH KNCWLEIX3E,,IS BEGINNING A. NEW PROJECT . 
WHICH I THINK SHOWS GENUINE PROMISE. INSTEAD OF PURSUING T>E USUAL 
'pRACnCE BY WHICH WE ASK '^T HAVE RESEARCHERS DISCOVEREDr AND 
TJ€N "ViHAT ARE T>€ INPUCATIONS OF THESE DISCCT/ERIES FOR PRACTICE?" 

Tvc NEW Research and I}EVELJOP^©^' Interpretation Service will 

REVERSE T>C USUAL PROCEDURE, - It BgGINS BY ASKING TEAO€R$; BOARD MEMBERS^ 

supervisors. AND AOIINISTRATORS TO REPORT QUESTIONS T>€Y WANT 

ANSWERED. ThESE QUESTIONS ARE T>€N PRESFXTED TO METIERS OF 

ThE RESEARCH COMMUNITY SELECTED FOR THEIR SENSITIVITY TO THE 

NEEDS OF T>€ FIEUD. ThE RDIS CAREFULLY REVIcWS AVAIUffiLE RESEARCH 

AND PRODUCES AN INTERPRETIVE REPORT. NOT JUST A SlftlARY. DESIGNED 

TO GIVE A FOCUSED AND USEFUL ANSWER TO PRACTITIONER QUESTIONS. 

HOPE -mAT TVROUGH THIS PROGRAM WE CAN NOT ONLY «LP INPROVE PRACTICE 
AND BE OF USE TD PRACTITIONERS. BUT THAT WE CAN t€LP GUIDE 
RESEARO€RS TO ISSUES AND QUESTIONS WHICH ARE OF PRIM(VRY 4MP0RTANCE 
TO FIELD. 
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YOUR SESSION HERE JODM, DEMONSTRATES HOW DIFFICULT THE . 
TASK OF MATCHING RESEARCH TO APPROPRIATE PROBLEMS IS. FrOM 

"Coping with Energy Costs" to "Improving the Quauty of Teaching" 
enc0^passes an extraordinarily wide range of demands for the 

RESEARCH COmJNITY. In ADDITION. WE MUST CONTINUE TO BE AWARE 
*THAT SCy€ OF OUR EFFORTS SHOULD TAKE THE FORM OF BASIC RESEARCH 
WHICH MAY NOT AT FIP^ SEEM TO BE VERY HELPFUU BUT VWICH> WILL 
HAVE PRACTICAL If^ACT AT A MUCH UTER STAGE, 

My PRIMARY MESSAGE TODAY IS FIRST THAT RESEARO€RS MUST BE 
AWARE OF THE VERY LIMITED DEGREE TD WHICH THEY CAN AIBFCSS TJ€ 
QUESTION: WhAT DO WE WANT OUR SCHOOLS TO DO? RESEARCHERS MJST 
BE MUCH MORE CONCERNED WITH T>€ PROBLEMS OF HELPING OF SCHOOLS 
ACHIEVE THE GOALS SET FOR THEM. I THINK THAT AS WE FOCUS ON 
WAYS THAT WE CAN hELP OUR SCHOOLS CARRY OUT THIS MANDATE WE MUST 
BE AWARE OF HOW DIVERSE AND UTJFOCUSSED THAT MANDATE HAS BEEN IN 
RECENT YEARS. AND HOW NECESSARY IT IS TO BEAR IN MIND THAT THE 
INCULCATION OF UTERACY IN ITS BROADEST SENSE MJST REMAIN AT THE 
CENTER OF T>€ EDUCATIONAL t^fTERPRISE. FINALLY, I HAVE. I HOPE. 
GIVEN YOU SO^ SENSE TRATn«=-AT HIE ARE COWITTED--TO SHAPING OUR 
RESEARCH EFFORTS SO THAT THEY CAN BE HELPFUL TO LOCAL EDUCATIONAL 
PRACTICE. ™^ YOU . 
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